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   Professor C Maphosa 

L welcome you to the 24th issue of the Institute of 

Distance Education Newsletter. This publication 

comes as IDE awards certificates to educators 

who have completed the Certificate in Online 

Teaching for Educators (COTE) programme.   

 

 

IDE congratulates awardees who are from the 

sixth, seventh and eight cohorts.   We take pride in 

having trained more than four-hundred (400) par-

ticipants in online teaching in 2022 and we be-

lieve that our participants are already making a 

significant impact where online teaching and 

learning is concerned.    

 

This issue is themed ñVirtual Learning Environ-

ments and Online Educationò and it focusses on 

IDEôs pursuit for delivering quality teaching/

learning content to learners through online envi-

ronments.   We continuously seek ways to 

strengthen IDEôs online teaching/learning initia-

tives.       

 

FOREWORD FROM THE DIRECTOR OF THE INSTITUTE OF DISTANCE  

EDUCATION (IDE) 

Lƴ ǘƘƛǎ ƛǎǎǳŜΥ 

§ CƻǊŜǿƻǊŘ ŦǊƻƳ ǘƘŜ L59 5ƛǊŜŎǘƻǊΧΧΧΧΧΧΧΧΧΧΧΦΦΦΦΦн 

 

§ hǇŜƴΣ 5ƛǎǘŀƴŎŜ ŀƴŘ Ŝ-[ŜŀǊƴƛƴƎΣ ŀ ǿŀȅ ǘƻ Ǝƻ ƛƴ ǘƘŜ 

¢ǿŜƴǘȅ-CƛǊǎǘ /ŜƴǘǳǊȅ ΧΧΧΧΧΧΧΦΦΦΧΧΧΧΧΧΧΧΦΦΧΦΦΦп 

§ ²Ƙȅ hǇŜƴ [ŜŀǊƴƛƴƎ ƛǎ ƻŦ ƛƳǇƻǊǘŀƴŎŜ ŀǘ L59Σ ¦b9{²! Φр 

§ 9ŘǳŎŀǘƻǊǎ !ǿŀǊŘŜŘ /ŜǊǝŬŎŀǘŜǎ ƻƴ hƴƭƛƴŜ ¢ŜŀŎƘƛƴƎκ
[ŜŀǊƴƛƴƎ  vǳŀƭƛŬŎŀǝƻƴǎ  ΧΧΧΧΧΧΧΧΧΦΧΧΧΦΦΧΧΦΦΦΦΦΦт 

§ aȅ /h¢9 WƻǳǊƴŜȅ ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΦΦΦΦмл 

§ {ƘƻǳƭŘ ǿŜ ōŜ /ƻƴŎŜǊƴŜŘ ŀōƻǳǘ [ŜŀǊƴƛƴƎ !ƴŀƭȅǝŎǎΚΦΦΦмм 

§ L59 tŀǊǝŎƛǇŀǘŜǎ ŀǘ ǘƘŜ tŀƴ-/ƻƳƳƻƴǿŜŀƭǘƘ CƻǊǳƳ ΦΦΦΦмо 

§ tŜǊŦŜŎǘ [ŀƴƎǳŀƎŜ ¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎ ƻƴ aƻƻŘƭŜΥ hƴ 
²ƘƛŎƘ [ŀƴƎǳŀƎŜ ǾŀǊƛŜǘȅ {ƘƻǳƭŘ ²Ŝ CƻŎǳǎΚ ΧΧΧΦΦΧΦΦмр 

§¢ŜŎƘƴƻƭƻƎƛŎŀƭ /ƘŀƴƎŜǎ ŀƴŘ ǘƘŜ [ŜŀǊƴƛƴƎ 9ȄǇŜǊƛŜƴŎŜ ƻŦ  

§hƴƭƛƴŜ 9ŘǳŎŀǘƻǊǎ ƛƴ 9ǎǿŀǝƴƛΥ ! ²ŜƭƭƴŜǎǎ  
   tŜǊǎǇŜŎǝǾŜ ΧΧΧΦΦΦΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΦΦΦΦму 
 
 

 
 
 

§ L59 9ǾŀƭǳŀǘŜǎ ǘƘŜ /h¢9 tǊƻƎǊŀƳƳŜ ΧΧΧΧΧΧΧΧΧΦΦΦΦнн 

§ L59 !ǇǇǊŜŎƛŀǘŜǎ  tǊƻŦŜǎǎƻǊ ¢ŀǊǳǎƛƪƛǊǿŀ ΧΧΧΧΧΧΧΧΦ но 
 

§ ²ŜƭŎƻƳŜ ƻƴ .ƻŀǊŘ ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΦΧΧΦΦно 
 
§ L59 hǇŜƴ 5ŀȅ нлнн ΧΧΧΧΧΧΧΧΧΧΧΧΧΦΦΦΧΦΦΧΦΧΦΦΦΦΦнп 

 

9ŘƛǘƻǊƛŀƭ ¢ŜŀƳ 

/ƻƴǘŜƴǘ ŀƴŘ /ƻǇȅ 9ŘƛǝƴƎΥ aǎ {ƛǇƘƛǿŜ {ƘƻƴƎǿŜ 

tǊƻƻŦǊŜŀŘƛƴƎ ϧ [ŀƴƎǳŀƎŜ 9ŘƛǝƴƎΥ tǊƻŦŜǎǎƻǊ YŀǊŜƴ  

                                                              CŜǊǊŜƛǊŀ- aŜȅŜǊǎ 

¢ŜŎƘƴƛŎŀƭ !ǎǎƛǎǘŀƴŎŜ ŀƴŘ tǊƻŘǳŎǝƻƴΥ aǊ aŀǇƘŀƴƎŀ 

¢ŜŎƘƴƛŎŀƭ !ǎǎƛǎǘŀƴŎŜΣ [ŀȅƻǳǘ ŘŜǎƛƎƴ  

ŀƴŘ ¢ȅǇŜǎŜǩƴƎΥ aǎ {ƛǇƘŜǎƛƘƭŜ aǎƛōƛ 

¢ŜŎƘƴƛŎŀƭ !ǎǎƛǎǘŀƴŎŜΣ [ŀȅƻǳǘ ŘŜǎƛƎƴ  

ŀƴŘ ¢ȅǇŜǎŜǩƴƎΥ aǎ {ŜǘǎŀōƛƭŜ 5ƭŀƳƛƴƛ 
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 9ŘƛǘƻǊΩǎ bƻǘŜ 

Welcome to IDEôs Newsletter, 

Issue 24.  The theme of this pub-
lication is ñVirtual Learning 

Environments and Online Edu-

cationò. Prof. Esampally re-
minds us of the importance of 

open learning at UNESWA and 
Dr Dlamini-Nxumalo explains 
why open, distance and e-

learning are the hallmarks 
of the twentieth century. IDE continues to offer 
the Certificate in Online Teaching for Educators 

(COTE) and this publication covers the certifica-
tion of cohorts three, four and five. Indian Prof. 
Abhishek Pandey shares his COTE experience 

and we are once again reminded of the absence 
of physical borders which is one of the benefits 

of online learning. Prof. Ferreira-Meyers exposes 
us to learning analytics and its benefit to teach-

ing and learning. She also discusses the issue of 
language teaching through Moodle, in particular 
for those learning French and Portuguese as a 

foreign language.   

We also meet IDE students who were involved in 
training and in community work, Ms Mabuza 
shares their experience.  

Do enjoy this publication.  

We value your feedback on our newsletters. Please 

direct comments to: stshongwe@uniswa.sz. 

Thank you. 

Siphiwe Shongwe 

Ms 

In this publication, Professor Abhishek Pandey 

who is based in India, shares his learning experi-

ence.   Professor Esampally and Dr Nxumalo-

Dlamini remind us about the principles of open 

and distance education and why it is the hallmark 

of teaching and learning the is taking us to the 

future.   

 

Professor Ferreira-Meyers challenges us to con-

sider learning analytics in order to understand 

what motivates our students to learn and the kind 

of support that they require from educators.   

 

The Institute continues to shine in information-

sharing forums.  Dr PS Dlamini represented IDE 

in the tenth (10th) Pan-Commonwealth Forum, 

which was held in Calgary, Canada.  By flying 

the IDE flag at the forum, the networks and in-

formation on the latest innovations that relate to 

teaching and learning will add value to IDEôs 

continuous pursuit for quality content.   

 

As we approach the end of 2022, we have an 

opportunity to reflect on our achievements and 

what we still need to improve on as an institu-

tion.  We are looking forward to 2023 as a new 

year where we will continue to host programmes 

virtually and through blended learning.  The 

New Year will also take us to the end of the 

2021/2022 academic year.   

 

May I take this opportunity to wish you all a 

safe, enjoyable festive season and the best of 

open and distance teaching and learning in 2023. 

 

Thank you.  

 

 

Professor C Maphosa 

DirectorðIDE 
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OPEN, DISTANCE AND E-LEARNING, A 

WAY TO GO IN THE TWENTY-FIRST 

 CENTURY  

 

 

Dr N Dlamini -Nxumalo:  

Coordinator, Education 

¢here is a lot of misconcep-
tion about open distance and 

learning, which is caused 

mainly by limited understanding of the concept 

of Open, Distance and  e-Learning (ODeL). 

ODeL is a system where teachers and learners do 

not have to be present at the same place or same 

time. It is also flexible with regard to timing of 

teaching and learning. It is therefore, a suitable 

mode of teaching and learning in the Twenty-

First (21st) Century since globally there is a shift 

from face-to-face to online strategies.  

There is however, a lot of misunderstanding 

about ODeL. Some think that effective teaching 

and learning which promote learner-centered 

strategies are not used in ODeL. This is mainly 

because the teacher is not visible in the process 

of teaching/learning, yet support is always pro-

vided.  

ODeL, which incorporates technology in its 

mode of teaching and learning, allows learners to 

develop skills on the use of technology. In the 

process, this allows them to work independently, 

develop critical thinking and problem-solving 

skills, which is possible for both synchronised 

and asynchronised lessons.  

However, there are individuals who still doubt 

that effective learning may take place outside the 

classroom and in the comfort of a learnersô 

home. This is because in ODeL, teachers only 

upload videos, notes, use PowerPoint presenta-

tions in their lessons and offer minimal participa-

tion/ interaction between learners and teachers.  

 

Yet, there is a lot of engagement between teacher 

and learners in ODeL. This is observed where 

learners work in collaboration, interact with each 

other and engage in group platforms which can 

be on WhatsApp, Google Docs,  using white-

board applications  or Jam-Board. While working 

in groups, learners also develop their interperson-

al and communication skills. This gives them an 

opportunity to learn from each other and to also  

reflect on their own work while equally provid-

ing meaningful feedback to their peers.  

ODeL also allows learners to attend online clas-

ses via video conferencing software, maintain 

interactive communication with their teachers, 

engage in interactive learning with their peers, 

send completed assignments and have access to 

the latest learning materials on an online plat-

form.  

In addition, ODeL is considered a solution to the 

challenges of conventional teaching/face-to-face 

teaching. This is because conventional teaching 

confines students to limited space, scheduled 

teaching/learning time and it can also be very ex-

pensive, yet online teaching/learning is flexible 

and affordable when compared to face-to-face 

teaching and learning. 

ODeL encourages teachers to be creative because 

they have to introduce more innovation into the 

mode of delivery in order to hold studentsô atten-

tion and ensure efficient and effective transfer of 

knowledge. This is done by implementing differ-

ent tools brought about by digital technologies. 

For example, teachers can make use of multime-

dia content, such as existing lectures, documen-

taries, podcasts, latest research and knowledge 

related to the teaching unit, as well as virtual 

trips.  

It is important therefore, for both teachers and 
learners to embrace the shift from face-to-face to 

ODeL, so that they accommodate the teaching 
methods which promote learner centered strate-
gies used in ODeL.   
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WHY OPEN LEARNING IS OF INCREASING 
IMPORTANCE AT IDE, UNESWA? 

 
 
 
 
 
 
 
Professor Chandraiah Esampally 
Professor and Coordinator - Academic 
Studies 
 

hpen education can be traced back to the early 
days of correspondence courses and external de-

grees.  The intention was to throw open the ivory 

towers of higher education.  Policy makers from 

developing countries saw open and distance 

learning as an opportunity for democratising edu-

cation and reaching the unreached. 

In the past decade, the educational scenario glob-

ally has significantly been impacted by open ac-

cess and open education movements. The philos-

ophy of openness and sharing of educational re-

sources form the cornerstone of the open educa-

tion movement. When the Open University in the 

United Kingdom (UKOU) was established in 

1969, its founding Vice Chancellor, Lord 

Crowther said, ñthe University will open to peo-

ple, places, methods and ideasò.  This was a 

landmark in the history of ñopennessò in higher 

education as it is still the philosophical basis of 

open education.  Thus, when the concept of open 

education grew and was met with initial success, 

many countries in the world started their own 

open universities/open educational institutions. 

Therefore, universities/open educational Institu-

tions are established based on the concept of 

open learning, in general, they interpret openness 

as:  

(i) Flexibility in terms of eligibility for admission;  

(ii) Anywhere learning; 

(iii) Learning at oneôs own time and pace; and  

 

 

 

(iv) Flexibility of choice of courses.   

The óopennessô focuses on increasing access to 

higher education, reducing the rigidities to higher 

education.  

Open, Distance and e-Learning as an innovation is 

now manifesting itself as online and blended learn-

ing.  Globally, the concept of open education has 

wider connotations.  Tony Bates (2015) says, open 

education refers to ñEducation for Allò.  In short, 

the óopen learningô covers the entire spectrum of 

life-long learning and as an essential requirement 

of the creation of learning a society.  If we want to 

make a difference, we need to be truly open in 

terms of people, places, methods and ideas. 

The question here is how open are we in our prac-

tices to increase access to higher education? 

Joseph E.Stiglitz and Bruce C. Greenwald, say 

that what truly separates developed from less de-

veloped countries is not just a gap in resources or 

output, but a gap in knowledge.  The UNDP re-

ports that, in Sub-Saharan Africa only eight per-

cent (8%) of the relevant age group has access to 

tertiary education as compared to the seventy per-

cent (70%)  in the Organization for Economic Co-

operation and Development ((OECD) countries, 

which are rich. 

Distance education approaches, together with 

Open Educational Resources (OER) and Massive 

Open Online Courses (MOOCs), are being used to 

serve the increasing educational needs of diverse 

communities. The Commonwealth of Learning 

(COL) argues that, Artificial Intelligence (AI) is 

opening up new ways of teaching and learning.  

For example AI techniques can simulate one-to-

one human tutoring to provide timely feedback all 

without presence of a human teacher. 

However, adoption of new technologies as part of 

the institutional strategy still remains a challenge 

for academic institutions in general and distance 

education institutions in particular especially in 

developing countries.   
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Therefore, educational institutions need to rethink 

to invest in digital infrastructure and capacity 

building of staff and students to expand digital 

competencies. 

Increasing access to higher education in IDE 

In keeping pace with changing technologies, IDE, 
UNESWA has been expanding its digital infra-

structure, digital capacity building and extending 
its distance education delivery mode using the new 
technology that is mentioned below. 

¶ IDE is expanding the staff digital capacity by 

offering the Certificate in Online Learning for 

Educators (COTE). Using the technology, 
many IDE teaching staff members now upload 
pre-recorded video lessons on to the Moodle 

LMS, which facilitates students to watch these 
when it suits them; 

¶ IDE is in the process of promoting a paperless 

teaching-learning environment through tech-

nology.  However, ensuring that every student 

has access to an electronic device (PC or Tab-

let) is still a challenge; 

 

¶ Online learning is being enhanced through the 

engagement of e-tutors. However, increasing 

use of e-books remains a challenge. Therefore, 

providing students with access to a wide range 

of online study materials also constitutes a 

challenge; 

¶ There is also an effort to reach out to people 

with disabilities and ensure that they too have 

access to education; 

 

 

¶ IDE is building partnerships and collaborations 

to offer needs- based programmes; 

 

¶ IDE produces OER based online course mod-

ules which ODeL quality of teaching and learn-

ing, as educators look for quality digital con-

tent. In this regard, IDE is in the process of de-

veloping an OER Policy to access quality con-

tent. 

 

IDE moves towards better employability 

There seems to be more graduates who are ready to 

enter the world of work, compared to the number 

of jobs that are available in the labour market.  

There is a mismatch between the kind of skills and 

competencies that are required by the industry, and 

those supplied by the institutions of higher educa-

tion. 

According to a study conducted by COL fifty-eight 

percent (58%) of world-wide employers do not be-

lieve that new graduates are adequately prepared 

for work. 

Today, customary work place practices, have 

changed drastically due to globalisation and tech-

nological advancements. 

Accordingly employers expect employees to pos-

sess relevant personality traits and employability 

skills to accommodate ever changing demands of 

the work. 

Therefore, educational institutions have the duty  

to equip learners with appropriate employability 

skills.  It is important to understand and bridge the 

gap between what is delivered by educational insti-

tutions and the employability requirements of the 

labour market. 

This skills gap is now forcing all educational insti-

tutions to think about integration of employability 

skills into the curriculum. 
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In this regard, in collaboration with the Common-

wealth of Learning (COL), the IDE has started by 

working on transforming its system to integrate 

employability into the curriculum. The first step 

was to develop an ñInstitutional Employability 

Frameworkò which aims to ensure better employ-

ment opportunities for the graduates, both local 

and overseas job markets. It has already identified 

five (5) Commerce courses that will integrate em-

ployability skills so that employability skills and 

competencies required by industry or labour mar-

ket needs are met. 

 

In addition, IDE in collaboration with the COL has 

held workshops on emerging trends in ODeL. IDE 

continues to strengthen its multi-mode distance 

education delivery to keep pace with changing 

technologies. 
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EDUCATORS AWARDED CERTIFI-

CATES IN ONLINE TEACHING 

 Ms Siphiwe Shongwe 

Copy Editor 

 

 

On the 15th of July 2022, IDE held a certification 
ceremony for participants who completed the 
Certificate in Online Teaching for Education 
(COTE) programme. There were two-hundred-
and eighty four (284), who had been in COTE 
cohorts three (3), four (4) and five (5). The certi-
fication  event was held in the IDE lecture thea-
tre. Dignitaries who graced this occasion includ-
ed; Prof. Thwala, UNESWAôs Vice Chancellor, 
Prof. Gadaga (Pro Vice-Chancellor), Mr Fakudze 
from the Eswatini Communication Commission, 
Faculty Deans, Heads of Departments lecturers 
and IDE members of staff.   

 

 

 

 

 

 

Prof Maphosa congratulated 
the awardees from COTEôs 
cohorts three (3), four (4) and 

five (5).  

He applauded participants for their hard work and 
dedication as it earned them a certificate and 
equipped them with online teaching skills. Partic-
ipants, he stressed, had not just rushed through 
the course, they had successfully completed criti-
cal tasks in all the four COTE modules. The di-
rector mentioned to one of the notable features of 
online teaching/learning was completing a course 
without having had face-to-face contact with a 
lecturer. At the certification, participants and lec-
turers were meeting in person for the first time.   

Prof. Maphosa emphasised that online teaching 
and learning catapulted tertiary education to as-
tronomical levels. This was not due to Covid-19 
alone, but it was also because IDE was (even pri-
or to Covid-19) already implementing a blended 
learning policy which made it mandatory for fa-
cilitators to embrace online teaching and learning 
through Moodle. Moodle is UNESWAôs Learn-
ing Management System (LMS) which enables 
online teaching and learning. Through Moodle, 
teaching and learning becomes flexible, not re-
stricted to place as there is no rigid timetable. The 
learning material is self-paced, self- directed and  
contained in print, audio and video. 
Prof. Maphosa proceeded to stress the importance 
of designing and planning online courses by ex-
plaining the differences between emergency re-
mote teaching and online teaching and learning.  
Emergency remote teaching, he said, is when a 
course designed for face-to-face teaching is deliv-
ered online. This occurs during an emergency and 
it is in most cases a temporary measure.   

Prof. C Maphosa 

Director,  Institute of Dis-

tance Education 

ψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψψ 
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The Vice Chancellor, COTE facilitators and participants with their certificates 

On the other hand, online teaching involves de-
signing or redesigning a cours for online delivery.  
The designing process guarantees the success of an 
online lesson.  If there is no design or redesign for 
online teaching/learning then it is not online teach-
ing.   

Hence the first module of the Certificate in Online 
Teaching for Educators (COTE) is on instructional 
design, how to design online and how you align 
learning outcomes.   This is taught to participants 
who are educators from primary school to tertiary 
levels to ensure that attain the required skills for 
online delivery. 

Ms Cebisile Nxumalo  

Ms Nxumalo, the Senior 
Inspector SEN from the 

Ministry of Education and 
Training (MoET) appreciat-
ed IDE for COTE and also 

applauded the Eswatini 
Communication Commis-
sion who had sponsored 

twenty twenty educators to 
participate in COTE.  

Ms Nontsikelelo Sibandze 

Ms Sibandze appreciated IDE 
for a course that is beneficial. 
She congratulated her col-
leagues for persevering  
ñunder trialsô. She said that 
positive change was eminent 
due to skills acquired.  

Mr Fortune Dlamini  

Mr Dlamini stated that COTE 
was an  invaluable experience. 

He also appreciated the fact 
that the programme proved to 
be suitable for all ages, includ-

ing senior citizens.  
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Prof. JM Thwala, UNESWAôs Vice Chancellor, 

thanked IDE for designing, developing and im-

plementing COTE as ñthis short course allows 

educators from Eswatini and beyond to transition 

to online teaching and learning in response to the 

implementation of the UNESWA Blended Learn-

ing Policyò.    

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

Professor JM Thwala ð Vice Chancellor 

 

The Vice Chancellor stated that the programme 

contributed significantly to teaching and learning 

as it equipped educators with appropriate skills.  

He lamented the act of ódumpingô content in 

learning management systems and leaving learn-

ers to navigate through content on their own.  

COTE, he emphasised, ensured that lessons were 

properly designed and delivered through appro-

priate media for effective teaching and learning.   

This was because participants were introduced to 

all-important aspects of online teaching/learning, 

from Online Course Design, Digital Material Cre-

ation, Online Facilitation to Authentic Online As-

sessment. This, he stated, guaranteed that out-

comes of higher learning order were achieved.   

The Vice Chancellor congratulated the COTE 

graduates for completing an intensive six-week 

practice-oriented, fully online course. He ex-

pressed his excitement for being the one present-

ing the certificates of achievement to participants 

who had successfully completed the programme.   

Prof. Thwala also applauded Prof. Maphosa, the 

IDE Director, Prof. K. Ferreira-Meyers the Pro-

ject Coordinator, the module developers, the fa-

cilitators, the e-tutors, the technologist, the tech-

nician and everyone who contributed to the suc-

cess of COTE. 

Mr Madoda Nkambule  

Mr Nkambule said that  he 
knew he had to be part of 

COTE because of the  rap-
id technology innovations 
and also as a response to 

the challenges brought by 
Covid-19 when educators 
had to teach online, yet 

lacked appropriate skills to 
do so.  

Above and below, the Vice Chancellor awards 

certificates to  some COTE  participants 
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MY UNFOR-
GATABLE 
COTE EXPE-
RIENCE 
 
 
 
 
 
 
 
 

Prof. Abhishek Pandey 
Assistant Professor and Course Coordinator at the 
Directorate of Online Education ï Manipal University 
Jaipur, India 

trof. Pandey, a COTE participant (cohort 7), is 
an educator from the Manipal University in In-
dia. He shares his COTE journey with us:  
 
I am Abhishek Pandey and I am an Assistant 
Professor and Course Coordinator at the Direc-
torate of Online Education, Manipal University 
Jaipur, India. I am also a Member of the Centre 
for Internal Quality Assurance (CIQA) and 
Learning Management System (LMS) Coordi-
nation Team at the Department of Education, 
Manipal University Jaipur.  
 
I have contributed to curriculum development of 
Post-Graduate Diploma programmes in comput-
er application streams of DOE. Regarding re-
search, I have published and presented various 
papers in international and national journals, 
and proceedings of international conferences. 
My research interests include machine learning, 
data mining and cloud computing; my other 
special interests are virtual laboratories, online 
assessment, game-based teaching, digital story-
telling and MOOCS.  
 
I came to know about that IDE through social 
media. I learnt that UNESWA was offering an 
intensive six-week fully online Certificate  
in Online Learning for Educators (COTE). As an 
online educator I considered it is a very good op-
portunity to participate in this course and upskill 
myself in various online teaching and learning 
pedagogies.  

 
I applaud the IDE team for this amazing fully 

online programme on online teaching for educa-
tors. The entire programme was so comprehen-
sively designed and organised that I got com-
pletely engrossed in it. I have learnt a lot from 
the various deliberations on tools and techniques 
of developing digital learning materials, develop-
ing online courses, effective online facilitation 
skills and authentic online assessment. It has 
been a great experience. I have found the profes-
sors and staff to be incredibly friendly and they 
readily answer learnersô queries. The e- ontent, 
video tutorials and live sessions were very inter-
esting, engaging and learner-centric.  
 
        Manipal University Jaipur, India 

 
One good thing that I discovered about the 

COTE programme was that it was self-paced, 
while also having instructors and other students 
available to answer questions or engage in dis-
cussions. My heartfelt congratulations to the en-
tire team that worked day and night behind the 
scenes. Thank you once again. My overall expe-
rience in the COTE programme was amazing. 
The best part was to get to know people from a 
lot of different places in the world, learn about 
different cultures and make lifelong friends.  
  
The skills that I have acquired in COTE will help 
me apply various online and learner-centric teach-
ing pedagogies like online quizzes, interactive dis-
cussions, digital boards and digital storytelling. I 
will also incorporate technologies in diverse learn-
ing environments to make my online classes more 
interactive and engaging to my learners.  
  
Given my invaluable experience with COTE, I 
certainly will recommend the programme to my 
friends, colleagues and students who are interest-
ed in the domain of online teaching and learning.  
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SHOULD WE BE CONCERNED 

ABOUT LEARNING ANALYTICS? 

 

 

 

 

 

Professor K Ferreira-Meyers 

Coordinator: Linguistics and Modern Languages 

!s an academic interested in education, teach-
ing, learning and having taken a Common-

wealth of Learning (COL) online course on 

learning analytics, the issue of learning analyt-

ics is of the utmost importance to me. This is 

why I became a member of the African Network 

for Learning Analytics Research. 

What is learning analytics? Should we concern 

ourselves with learning analytics? Is this some-

thing already occurring in the African conti-

nent? This and more questions relating to learn-

ing analytics is what I will be discussing below. 

I will use Paul Prinsloo and Rogers Kalisaôs 

2022 article as the basis of my reflection. 

Let us start with an introduction to learning ana-

lytics. There is the COL short online course that 

is freely available. You can access it here as a 

downloadable resource or as a self-learning 

pathway: https://oasis.col.org/items/b35591a9-

f1ad-454c-a3c5-d728ea694861. However, for 

those who do not have the time to take the 

course, or just want some introductory infor-

mation, what follows below should suffice. 

The Institute of Distance Education (IDE), just 

like other African higher education institutions 

(HEI) has become increasingly digitised. This 

goes hand-in-hand with more and more educa-

tional, but also private, data being available for 

different purposes.  

 

 

 

One of the positive uses of these datasets is that, 

as an institution or an individual lecturer, we 

can use the data to better understand student 

learning.  

If we better understand how, where and why stu-

dents learn, we can provide better student support 

(when and as needed).  

In addition, we can plan better and allocate our 

resources to those areas where they are most 

needed. For example, if, as a lecturer, I find out 

that my students are online between 18.00 hours 

and 20.00 hours, then why should I schedule a 

Zoom meeting at 14.00 hours. This then means 

that at 14.00hours,I can be doing something dif-

ferent and keep my energy high for the 18.00 

hours meeting. 

As noted by various scholars, learning analytics is 

also useful when it comes to designing and devel-

oping diverse and more responsive learning and 

teaching experiences. Knowing which previous 

modules were taken and successfully passed can 

help us ñpredictò which of the subsequent mod-

ules will probably be passed by the same student

(s).and, which students might be at risk of failing 

or even dropping out altogether.  

One of the negative aspects of learning analytics ï 

a form of educational data mining even though 

Ferguson (2012) makes a noteworthy distinction ï 

is that our learners and our staff might not be 

aware that some of their data is collected, inter-

preted/analysed and shared with third parties 

within and outside our country. This is where eth-

ics and protection of privacy come into play. 

As Prinsloo and Kalisa (2021) note, there is very 

little research on the African continent regarding 

learning analytics. They counted fifteen (15) stud-

ies only in Africa ï none undertaken in Eswatini - 

published in the period between 2011 (adoption 

of the concept of learning analytics) and today.  

https://oasis.col.org/items/b35591a9-f1ad-454c-a3c5-d728ea694861
https://oasis.col.org/items/b35591a9-f1ad-454c-a3c5-d728ea694861
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Nevertheless, as reported by Prinsloo and Kalisa, 

Falc«o et al. (2020) and Hilliger et al. (2020) stat-

ed that ñthe Global South is becoming part of the 

global learning analytics community, pointing to 

the capacities, skills, infrastructure and human 

resources that will be needed to institutionalise a 

context-appropriate, ethical approach to LA, and 

to respond to context-specific identified needs 

and risksò (Prinsloo and Kalisa, 2021: 221). 

 

 

 

 

 

 

 

https://www.bing.com/images/search?

=Learning+analytics+SmartKlass 

 

Prinsloo and Kalisaôs 2021 study also revealed 

challenges in the area of limited technical support 

and access to Learning Management Systems 

(LMS), limited visibility of African scholars at 

international events focusing on learning analyt-

ics, limited focus on interventions that involve 

stakeholders, as well as ethical issues that could 

affect learning analyticsô development. 

Nevertheless, while in 2017, Bervell and Umar re-
ported that most African educators had little 
knowledge or interest in the use of Learning Man-

agement Systems.  However, it can be said that, 
that drastically changed during the Covid-19 pan-
demic. All LMSs have inbuilt systems to collect 

and collate usage and user data, the basis for learn-
ing analytics. It is therefore, foreseen that more in-
terest in learning analytics and how this can be 

used to improve teaching and learning initiatives 
will keep on growing on the African continent, in 
general, and in Eswatini, in particular. 
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LDE had the privilege of being represented at the 
10th Pan-Commonwealth Forum on Open Learn-
ing (PCF10) Conference held in Calgary, Canada 
from the 14th to the 16th of September 2022.  

 

The conference itself was hybrid, there were dele-
gates who were present at the conference, others 
joined virtually and they were able to participate 
successfully. This was an indication that the Com-
monwealth of Learning (COL) did not theorise the 
use of technologies, she actually engages fully in 
the use of technology in her operations. The con-
ference theme was: ñInnovation for Educational 
Resilienceò.  

 

This theme was phenomenal, as it challenged all 
educators and policy makers in the education sec-

tor to reflect on their practice to see if there was 
any aspect of resilience in what they do.  

There were four (4) subthemes that guided the con-
ferenceôs presentations and each was adequately 
addressed. Fostering lifelong learning was ad-
dressed by keynote speakers and they included the 
following:  

¶ Building resilience earning; 
¶ Inspiring innovations; 
¶ Promoting equity and inclusion. 

When deliberating on each theme, critical educa-
tion issues were addressed. The different presenta-
tions addressed the attainment of Sustainable De-
velopment Goal (SDG) goal number 4, by 2030.  

Dr Patience Dlamini and the Eswatini Ministry of Education and Training Princi-

pal Secretary Mr. B. Gama.  

THE INSTITUDE OF DISTANCE EDUCATION  PARTICIPATES AT 

THE  PANCOMMONWEALTH FORUM CONFERENCE 

Dr PS Dlamini 

Assistant Coordinator, Materials 

Development 
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A mobile school in India (classic example of innovation and building resilience) 

In many presentations, it emerged that Covid-19 

has caused a serious setback in attaining this goal. 

The focus now has to be on fast tracking all efforts 

towards attaining all indicators in this SDG goal. 

  

Dr Patience Dlamini, the Assistant Coordinator- 

Instructional Design and Development, represented 

the IDE at one of the worldôs largest conferences in 

open distance and e-learning. She presented a co-

authored paper within the subtheme of fostering 

lifelong learning which was entitled: ñWork-Based 

Learning (WBL) as a means to foster lifelong 

learningò.  

 

This paper was developed as result of a collabora-

tion between the IDE and the department of engi-

neering in co-designing a WBL programme to be 

piloted in the Faculty of Science and Engineering. 

The WBL programme is work in progress and it is 

yet to be launched by UNESWA.  

 

 

 

Another delegate from Eswatini, was Mr B. Gama, 

the Principal Secretary in the Ministry of Educa-

tion and Training who represented the Minister of 

Education and Training.  

 

Conference takeaways 

Inspiring innovations 

Inspiring innovations was one of the conference 

themes.   Interesting discussions ensued and dele-

gates learned about different innovations that na-

tions have embarked on, in an effort to increase 

access to education. It was evident that global 

warming affects different parts of the world in var-

ying ways. For example, the effect of global warm-

ing in some parts of India led to the invention of a 

mobile school that has most facilities that are need-

ed by learners. To delegates, this was one of a 

kind.  
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PERFECTING LANGUAGE TEACH-

ING AND LEARNING ON MOODLE: 

ON WHICH LANGUAGE VARIETY 

SHOULD WE FOCUS? 

 

Professor K. Ferreira-Meyers 

Coordinator: Linguistics and 

Modern Languages 

 

 

[anguage teaching and learning has been greatly 
revolutionised since the advent of the internet, 

Information Communication Technologies 

(ICTs) and more recently, online teaching and 

learning. A Learning Management System (LMS) 

like Moodle allows students in countries where a 

particular language such as French or Portuguese 

is a Foreign Language to better óimmerseô them-

selves in that language.  

How so? and which variety of French or Portu-

guese should be chosen? What should we focus 

on when teaching a foreign language? Which va-

riety of language should we prioritise? How can 

we integrate some of the other varieties in the 

curriculum? 

These are some of the questions Professor Fer-

reira-Meyers tackled in her conference paper pre-

sented in Vienna, Austria, on the 22nd Septem-

ber, 2022. 

 The Covid-19 pandemic disrupted many process-

es, procedures, approaches and methods long ad-

vocated as appropriate in language teaching and 

learning. Language teacher-training, in particular 

that of French language teachers, refers to train-

ing in the sense of processes of acquiring theoret-

ical and practical know-how according to a logi-

cal order specific to the teaching profession.  

 The need for a radical transformation was felt as 

soon as multimedia resources available on the 

internet became more and more available.  

 ICTs and multimedia resources offer various ad-

vantages in the field of foreign language teaching 

(multidimensional presentation of educational data 

and creation of a quasi-natural, quasi-real, albeit 

virtual) environment. ICTs have the potential to 

give learners the opportunity to read, listen, write 

and speak the foreign language (French) that they 

do not regularly encounter in their personal and/or 

professional circles. This is especially the case in 

countries where a language such as French in 

Eswatini is not part of the linguistic ecology 

(Simon et al., 2010; Chavale 2010).  

There exists several studies on the teaching of 

French as a Foreign Language in South Africa 

(Balladon and Peigne, 2010; Simon et al., 2010; 

Rust et al., 2014). There are a few studies on the 

teaching and learning of French as a Foreign Lan-

guage in Lesotho (Mokhele, 2016), Mozambique 

(Chavale, 2010, for example), Eswatini (Ferreira-

Meyers and Dlamini-Zwane, 2020; Ferreira-

Meyers et al., 2018), but it should be noted that 

there are significant gaps in research on teacher-

training for French teachers in the region of 

Southern Africa. More recently, Ferreira-Meyers, 

Barkhuizen and Schmid examined how teachers 

of French could and should be trained in the digi-

tal era. 

 Prior to 1987, primary/secondary teachers were 

trained in higher training institutions and ob-

tained a primary/secondary teacher certificate 

upon completion of their studies. This Certificate 

was replaced in 1989 by a Diploma: the Primary/

Secondary Teachers Diploma (PTD; STD) that a 

future teacher/teacher could obtain after three 

years of study. It was not until 1990 that the then 

University of Swaziland offered a French curricu-

lum (which did not specifically target the teach-

ing profession as a result of university studies, 

but offered a general curriculum) (Ferreira-

Meyers and Dlamini-Zwane, 2020).  
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In the latter years of the 2010 decade, the Eswatini 

Ministry of Education and Training approached the 

University of Eswatini to re-introduce French as a 

university subject. Their explicit request was to 

train French teachers, both for primary and for sec-

ondary schools. As the existing curriculum was 

one for BA Humanities students, and the new pro-

gramme envisaged B.Ed. students, changes were 

made to shift the focus slightly. While the B. Ed 

students were as much in need of a sound language 

basis, there should also be attention given to the 

pedagogical approaches to teach a foreign lan-

guage. In the new structure, less hours of French 

language, literature and culture were available to 

give space for didactics in French, and more atten-

tion was to be given to communication (as com-

pared to linguistic analysis and focus on grammar).  

One of the important points to ponder upon when 

revising the content of the new B.Ed. with French 

curriculum, was register, normative/standard lan-

guage, especially in the context of a country with 

citizens who speak English and SiSwati and whose 

neighbouring country is not French-speaking. In 

countries where French is the majorityôs first lan-

guage, in general the child acquires French at home 

and learns standard French at school (if it is not the 

French he or she speaks at home). In countries 

where French is a second or a foreign language, the 

child acquires his first language at home and learns 

French at school. In most countries where French 

is taught as a foreign language, the choice is then 

standard French (there is of course a nice discus-

sion to be conducted on what standard French is). 

Why this choice? Why learn standard French 

where many other "French" are available to us and 

to learners: the element of the "international". Is it 

more important for a young (or not so young) 

learner to learn "international" French or a more 

local French that then allows him/her to communi-

cate with the citizens of a neighbouring country or 

on the same continent? We first and foremost ap-

proach the learning of standard French, BUT from 

the beginning we introduce lexicon, sounds, phra-

seologies, proverbs and African French texts (1st 

year).  

 

 

Then, it is a question of increasing the volume of 

African "local" linguistic and cultural elements 

(2nd year). Finally, the contribution of other world 

Francophonies (Europe, the Americas, Asia) is 

added to the basic acquis (3rd and 4th/final year). 

Language practice is essential, because we agree 

with Germain (2010): who says, to teach com-

municating in an second or foreign language, in a 

school environment, it is important to use teaching 

strategies that aim to directly develop the ability to 

communicate. This can be done without necessari-

ly going through the detour of extensive theoretical 

knowledge (without downplaying the role of theo-

ry in a university programme, of course). 

The opportunity to reflect on the French language 

standard when designing our new French as a For-

eign Language (FLE: fran­ais langue ®trang¯re) 

teacher-training in Eswatini was the starting point 

for the introduction of several "Frenches" (a bit 

like World Englishes). This openness to different 

varieties of French could counteract the formal in-

security felt by "non-native" teachers, i.e. this inse-

curity that would come from the feeling of not 

mastering standard language due to a lack of prac-

tice or insufficient training (Calvet, 1993). Show-

ing that there are SOME French people who do not 

always follow the norms of so-called standard 

French, then provides a basis for security. Bringing 

together several networks, elements, appearances 

and linguistic and cultural affiliations helps to bet-

ter understand the Other, to integrate into a large, 

changing world and thus, to transmit important hu-

manitarian values (every language has its place, its 

value, its interest). 

In conclusion, let me reiterate the words of Claudia 
Rinc·n Restrepo (2020): ñToday, the goal of learn-

ing a language is no longer to imitate a model or 
ideal speaker, but to gradually learn the language 
[FRENCH LANGUAGES in our case] and the cul-

ture [CULTURES] it conveysò. The Internet and 
its virtual worlds give language learners multiple 
opportunities to discover varieties of language 

which they would not encounter in their daily 
lives. Linking learners with the outside world via 
the Internet opens them up to discovery learning. 
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IDE STUDENTS EXCEL IN EXTRA -

CURRICULAR ACTIVITIES 

 

 

 

Ms N Mabuza 

Coordinator -  Studentsô Services 

 

Lt may not be an academic year that students 
would wish to celebrate because of its ups and 

downs. However, this yearôs challenges did not 

deter energetic students from engaging in activi-

ties that promote student development.   

 

 

 

 

 

 

 

 

 

 

IDE students during the Suicide Prevention Peer Support 

training 

Suicide Prevention and Mental Health Train-

ing 

Three Peer counsellors participated in a three day 

Suicide Prevention Peer Support programme. It 

capacitated them on drivers of mental health is-

sues, easily identifiable symptoms and basic 

helping skills. The training was held at Mananga 

College, Ezulwini Campus between the 27th and 

28th July 2022 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

  An IDE student shares information about IDE with a  

learner  

   Careers fairs 

 Career Fair - Waterford 

Students participated in two careers fairs. The 

first one was hosted by Waterford KaMhlaba 

School on the 3rd of August 2022. It was attend-

ed by form five students from eighteen schools 

selected from around the country. The second 

career fair was hosted by the Mbabane City 

Council and the Ministry of Education and 

Training for schools in the Hhohho Region, on 

the 15th of September 2022.  During a careers 

fair, Peer Educators interact with high school or 

out-of-school youth and provide information on: 

¶ Aligning subject choices with career paths; 

¶ Making choices in their search for prospec-

tive careers; 

¶ Understanding the importance of mental 

health and life dynamics; 

¶ Grasping the relationship between education; 

and careers, and; 

¶ Encouraging secondary students to pursue 

their employment goals. 
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The UNDP Employability Pilot Project 

On the 30th of September 2022, five (5) IDE stu-

dents participated in a dialogue where they were 

expected to evaluate UNDPôs employability 

project for Eswatiniôs  youth. What stood out 

was that, the students thought that the project 

had to focus on agriculture. Areas like engineer-

ing, IT and manufacturing should be considered 

in relation to agriculture. In their opinion, as a 

lesson from developing countries, youth should 

be empowered by extending skills they already 

gained from their environment as they were 

growing up.  

 

 

 

 

 

 

A student at 

the Breast Cancer awareness event 

 

The Eswatini Breast and Cervical Cancer Net-

work hosted the Brave the Breast Challenge on 

the 29th of October 2022. This is an annual can-

cer awareness event. UNESWA was invited and 

IDE was also represented by students who vol-

unteered and participated in the hiking chal-

lenge. The event was an informative session on 

issues related to cancers.  

 

ñComing together is a be-
ginning; keeping togeth-
er is progress; working  

together is success.ò  

ï Edward Everett Hale 

TECHNOLOGICAL CHANGE AND THE 

LEARNING EXPERIENCE OF ONLINE ED-
UCATORS IN ESWATINI: A WELLNESS 

PERSPECTIVE. 

 

 

 

 

 

 

Dr R Mafumbate 

Assistant TutorðEducation 

! study to establish the technological changes and 
experiences of educators, based in various institu-
tions and organisations, as they pursue the Certifi-

cate in online teaching for educators (COTE) pro-
gramme was conducted over a period of seven 
months.  

The study highlighted ways in which the educa-
tors experience enhanced intellectual, career, 

social and emotional wellness.  

A purposive sampling method was employed to 
select ten (10) educators from a population of 
fifty (50) educators who took part in the course. 
Among the ten (10) selected ones, three (3) were 
from outside Eswatini and seven (7) from Eswa-
tini. The participants, both women and men, 
were within the age-range of twenty-five (25) 
years and forty-five (45) years. The focus of the 
study was on the course content being:  

 

¶ Designing and Developing Online Learning 
courses;  
¶ Creating Digital Learning Materials;  
¶ Developing Online Facilitation Skills, and  
¶ Creating Authentic Online assessment.   
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Background 

Today, humankind is busier than ever before. 

This situation has been exacerbated by the preva-

lence of Covid-19, early in 2020. This left most 

of the sectors and institutionsô operational styles 

changed. For that reason, traditional teaching and 

learning practices no longer suit some individu-

als. IDE responded timely by introducing the 

Certificate in Online Teaching for Educators 

(COTE) which enables learning on the go. This 

development was a sigh of relief in that the learn-

ing process conducted via the Moodle platform, 

enhanced educatorsô academic, social and career 

wellness as well as the emotional wellness as 

was evidenced by the narrations from partici-

pants through their WhatsApp chat group. Even 

though there were some challenges here and 

there, participants demonstrated resilience and 

perseverance to complete and, of course, several 

cohorts were witnessed graduating in this online 

training course in which I participated in the first 

cohort. 

Several decades ago, to study in a given field, 

people had to attend classes physically. Further-

more, it was impossible to start their studies 

without passing classification examinations. The 

COTE programme relieved educators who were 

on a quest for online skills in the comfort of their 

homes at convenient scheduled times. This form 

of education reduces travelling expenses and is 

not limited to those who cannot attend classes 

due to important reasons like family or health 

issues, but to everyone who has a will to learn. 

However, participation is technically limited be-

cause the programme requires a computer/tablet 

and internet access. 

 

 

 

Theoretical Framework 

In this paper, Hettlerôs (1980) wellness theory as 

a lens has been used to gain a deeper understand-

ing of the issues. His emphasis is on the following 

eight key areas: social, physical, spiritual, emo-

tional, occupational, financial, environmental and 

intellectual wellness. He argues that, without 

these, an individual will have challenges to fit 

well in any society. However, in this paper, I only 

focus on five wellness dimensions, these being 

social, physical, emotional, occupational and in-

tellectual. Hettler (1976) says that the achieve-

ment of these dimensions leads to a healthy and 

satisfactory life. These wellness dimensions are 

essential since they prepare an individual for suc-

cessfully fitting into society. These dimensions 

can be distinguished but never separated for they 

are interwoven and holistic in nature. The model 

below demonstrates the values of the dimensions. 
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Taking these dimensions in isolation from one 

another will falsify the wellness model. All the 

dimensions reflect how interconnected they are, 

and that interconnectedness is crucial for peo-

pleôs wellness. This model is relevant to the 

study because social wellness is relational, em-

phasising wholeness and interdependence be-

tween people and their environment to promote 

harmony in any community.  

Social wellness 

Social wellness refers to the ability to relate and 

connect with other people in contextual realities. 

Schaffer (2000) states that the attainment of so-

cial wellness in an individual is crucial, as it en-

ables a person to recognise the importance of 

interdependence, working together and creating 

harmony in society. Hence, the social dimension 

is commended since it contributes to the welfare 

of the whole community.  

Physical wellness 

Human beings are physical and it is paramount 

for them to exercise for the proper functioning 

of the body. Hettler (1976) highlighted the im-

portance of physical wellness by saying that in-

dividuals strive to look good because looking 

good makes them feel good, thereby enhancing 

determination, self-esteem and self-control. In 

this study, exercise of the brain was through in-

volvement in challenging tasks, which also en-

hanced  cognitive development as propounded 

by Bruner and Ausubel.  

Emotional wellness 

A human being is emotional in nature. Richie 

(2009) points out that an emotionally balanced  

 

 

person can freely express and manage feelings, 

thoughts and behaviours. Anderson and Hung 

(2013) outline a more operative definition, which 

argues that social wellness enhances self-esteem, 

creates a good mood; a socially well person ac-

cepts diversity, handles stress better and this is 

crucial in the life of an educator because of the 

challenges faced in the teaching profession. Many 

times, if an individual fails to strike a balance in 

whatever he/she will be doing, this triggers emo-

tions (Huang and Liu, 2020).  

Occupational wellness 

Occupational wellness is a component of every-

oneôs life. There is need, in any community, to 

create a conducive environment for people to 

choose a career, with influence also from personal 

values and beliefs. People should have a good at-

titude towards work, for negative attitude leads to 

frustrations. On the wellness path, an individual 

develops skills, positive attitude towards work, is 

appreciative and satisfied (Kathy 2010). COTE is 

playing a vital role in the lives of individuals as 

they acquire appropriate online skills. 

Benefits of the module 

COTE made a significant difference to partici-

pants in realising how individual learners learn, 

how quickly they master a skill, how easy and 

important it is to study. The four (4) modules ex-

posed participants to a complex set of technolo-

gies, which resulted in different kinds of impact 

on the experience of learning through social, in-

teractive, online learning. Networking within the 

class as well as within groups yielded overwhelm-

ing motivation to continue and complete all four 

(4) modules successfully. 
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 This active learning, coupled with varied teaching 

strategies to cater for individual differences, en-

hanced participantsô social, emotional and academ-

ic wellness. There was variation in the choice of 

theories in all the modules; there was Deweyôs in-

quiry-based education, Piagetôs constructivism, 

Vygotskyôs social constructivism as well as 

Brunerôs discovery learning approach.  

Participants were in full engagement, again, 

through watching a video and then analysing and 

summarising the contents in the video. Participants 

indicated that they benefited so much in that they 

were exposed to constructing online assessment, 

which is a challenge to most educators. Just like in 

cooking where we spice our meat to taste, partici-

pants indicated that when they were tasked to do 

their online formative and summative assessment, 

they were tasked to insert a voice task; further-

more, they were tasked to listen and comments on 

other colleagues work, thus social interaction  

Intellectual wellness 

Intellectual wellness is the degree to which one en-

gages in creative and stimulating activities. It en-

tails access to the use of resources to expand  

knowledge and focuses on the acquisition, develop-

ment, application and articulation of critical think-

ing. In this regard, an intellectually sound person 

uses available intellectual and cultural activities 

and resources to expand his/her knowledge. 

Technology today plays a crucial role in oneôs life, 

since it stimulates the mind. Brain stimulating ac-

tivities such as games, computers, puzzles and po-

ems encourage critical thinking and allow for per-

sonal achievement.  

 

 

Attainment of intellectual wellness helps educators 

in sharing skills with others, problem solving and 

creativity. Hettler (2004) postulates that intellectual 

wellness involves self-directed behaviour and per-

sonal achievement.  

Richie (2009) further stipulated that an intellectual 

person integrates what is learnt in the classroom 

with what is experienced outside the classroom in 

order to enhance the potential for living a more ful-

filling life.  

Rationale 

The study is significant in that it will inform read-

ers on how the introduction of the Certificate in 

Online Teaching for Educators enhanced educa-

torsô wellness. Furthermore, it will assist other in-

stitutions of higher learning in designing and devel-

opment more online programmes that will empow-

er educators with skills in designing and develop-

ing online learning courses; creating digital learn-

ing materials; developing online facilitation skills; 

and creating authentic online assessment.   

in learning that promotes social wellness. Besides 

having been supported during the training period, 

participants indicated that they are currently getting 

support from facilitators even six months after their 

graduation, which really fulfils the maxim by Mbiti 

who says, ñI am because we areò also the UB-

UNTU principle, ñUmuntu ngumuntu ngabantu

(Zulu)-munhu munhu navanhu (Shona)-a person 

succeeds through other peopleôs helpò.  
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Conclusion and Recommendations 

The training in online teaching for educators was 

not for the ñfaint-heartedò as was reverberated by 

one participant. One needed to be fully prepared in 

terms of time, readiness as well as having data 

bundles for use during the training process. The 

programme is packed with valuable challenging 

content which calls for someone who is open-

minded, organised, determined and one who has a 

high mental reservoir of strength since this helps 

people handle stress and hardship. However, varied 

instructional methods were applied to break mo-

notony and cater for varying individual learning 

styles. Furthermore, this programme brought edu-

cation right to our doorsteps, it also helped partici-

pants to meet interesting people were whose hu-

mour broke monotony and motivated group mem-

bers to continue and keep focussed. The achieve-

ment by participants is a clear testimony of their 

hard work, dedication and commitment, given that 

they had other responsibilities in their workplaces 

and communities. In line with what was estab-

lished during the training, the findings recommend 

that the course be made compulsory for all educa-

tors so that in turn, they are skilled for effective 

and efficient execution of their duties.  
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Ln July 2022, after taking five co-
horts through the COTE pro-
gramme, facilitators and e-tutors of 

the programme met to evaluate 
COTE. The outcomes of this exer-
cise contributed to ensuring the 

quality of the programme.  

Above: Facilitators, e-tutors, tech-
nologist and technician of the 

Right: Dr Mathabela presents evalua-
tion outcomes of Module 3 of COTE 
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Mr S. Shezi, Coordinator Commerce, explains courses 

offered to a prospective student. 

IDE OPEN DAY 2022 

On 29 September 2022, IDE held an open day at 
the IDE premises. The outcomes of the event in-
cluded: assisting prospective applicants to apply 

online,  

one-on-one information-sharing sessions with Pro-
gramme Coordinators, enhanced understanding of 

distance learning and blended learning.  IDE Peer 
Educators who are students also shared their expe-
rience as distance education students to prospec-

tive students.  

Dr H. P. Dlamini, Coordinator Humanities and Dr V. T. 

Dlamini-Akintola, Assistant Tutor, assist prospective stu-

dents who are interested in humanities courses  

An IDE student responds to queries about studying at 

IDE  
Dr P. Dlamini, Assistant Coordinator-Materials Develop-

ment responds to questions from interested individuals 

Personnel from UNESWA Administration assist interest-

ed individuals on issues that pertain to applications 

Ms N. Mabuza, Coordinator Studentsô Services, responds 

to questions about experiences as IDE students 


